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Reading Lesson Plan on Cultural Differences 

 
 
Length of lesson : 50 mins 
Level   : B1 – B2 
Number of students : 20 – 25 
Type of delivery : Online / Face-to-face 
 
This lesson aims to introduce some of the intellectual values of critical thinking, which are clarity, 
accuracy, consistency, perspective, and depth/breadth. To do this, an adopted version of the Critical 
Thinking Value Rubric1 (see appendix D) by the Association of American Colleges & Universities will be 
used during the lesson. Th activities are also designed to help students gain awareness towards the 
importance of this skill in terms of recognizing different perspectives and solving problems by analyzing 
assumptions carefully, avoiding bias, telling facts from opinions, and experimenting on alternatives.  
 
Students will also read a blog post titled “3 Real-life Examples of Cultural Misunderstandings in 
Business”2 under the topic of Cultural Bumps. They will gain awareness about the differences in cultures, 
and they will see that these differences can lead to conflict during intercultural communication. They 
will also learn to recognize values and symbols and their meaning, and there might have different 
interpretations by people from different cultures. Finally, they will learn to evaluate such 
bumps/misunderstanding through the lens of critical thinking and empathize with both parties involved 
in the conflict.  

 
Objective(s):  By the end of the lesson, students will be able to… 

- recognize texts/audios containing references to cultural misunderstandings. 

- recognize cultural differences in perspectives in conflicts 

- identify the universal values of critical thinking.  

- see the value and necessity of empathizing and looking through multiple perspectives. 

- interpret the band descriptors on the Critical Thinking VALUE Rubric. 

- reflect on their own experiences in terms of cultural differences and critical thinking.  

- evaluate their own productions with the use of the Critical Thinking VALUE Rubric. 

 

 
1 Association of American Colleges and Universities (AAC&U). (2009). Critical thinking VALUE rubric. Retrieved from 
https://www.aacu.org/sites/default/files/files/VALUE/CriticalThinking.pdf 
2 https://www.commisceo-global.com/blog/3-real-life-examples-of-cultural-misunderstandings-in-business 
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Stages of the Lesson 
 

TIME STAGE STUDENT INTERACTION FOCUS TEACHER INVOLVEMENT 
CONCEPT / UNDERSTANDING 

CHECK QUESTIONS 

 
10:30-
10:35 

Warm-up stage: 
Introduction of the 
concept of 
“Misunderstanding” 

Students will look at the 
caricature (see appendices) and 
individually talk about the 
reasons for the conflict / 
misunderstanding in the 
picture (appendix A) by sharing 
their ideas with the whole 
class. 

The stage targets their skill of 
speaking. They can orally 
share their ideas with basic 
grammar and vocabulary 
from daily life. They can also 
practice listening by hearing 
out their peers’ ideas.  

The teacher will be the 
moderator. He will project the 
caricature and activate the 
microphones of students who 
ask for a turn via the raise hand 
button. He will also praise the 
answers from volunteers 
encourage more to join.  

★What is the conflict 
in the picture?  

★Why do you think 
these two people 
cannot agree? 

★Do you think one of 
them is right and the 
other is wrong? Why? 
 

10:35- 
10:45 

Pre-reading stage: 
Pre-teaching of 
important 
vocabulary 
(including 
collocations and 
idioms) in appendix 
B 

Students type in the chat box 
all the information they know 
about the words and idioms. If 
some of them are new to them, 
they are encouraged to use 
them in their own sentences.  

Students will be focusing on 
revising or learning the target 
vocabulary from the reading 
passage. While making new 
sentences, they also practice 
their writing skills of spelling 
and punctuation.  

The teacher will be the 
presenter to teach/revise the 
target vocabulary. He will also 
elicit all the information the 
students already know about 
the words.  

★What is the form of 
this word? Is it a noun? 

★In what situations 
can you use this 
idiom? 

★Do you know any 
synonyms for this 
adjective? 

★Can you use this 
word in a sentence? 

10:45-
10:50 

While-reading 
stage:  
Skimming for the 
major details of the 
three different 
situations in the 
passage 

Students individually do a very 
fast reading and ignore the 
details and vocabulary. They try 
collect information about the 
context of the situations. At the 
end of the allocated time, they 
share their answers in the chat 
box.  

Students practice the reading 
sub-skill of skimming.  

The teacher provides the 
students with three skimming 
questions and allocates two 
minutes for a quick skimming. 
He doesn’t intervene while the 
students are reading, and he 
elicits the answers at end of the 
two minutes.  

★Who are the people 
in the situations? 

★Where are they and 
what are they doing? 

★What is the reason 
for the 
misunderstanding 
between people / 
groups? 
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10:50-
11:00 

 

While-reading 
stage:  
Scanning for the 
minor details of the 
situations to 
answer some 
true/false 
information 
questions (appendix 
C) 

Students individually do a 
detailed reading and focus on 
specific information to find the 
answers of true/false 
questions. At the end of the 
allocated time, nominated 
students orally share their 
answers with the whole class.  
 

Students practice the reading 
sub-skill of scanning for 
detailed information.  

The teacher provides the 
students with the true/false 
questions and allocates eight 
minutes for a detailed reading. 
He doesn’t intervene while the 
students are reading, and he 
nominated random students to 
get the answers at the end. He 
asks other students to confirm 
the replies for peer-check.  

★Do you think your 
friend’s answer is 
correct? 

★Where in the 
passage did you find 
this information? 

★Why do you think it’s 
false? 

★What’s the real 
reason for the 
conflict? 

★Do you think one 
person/group is more 
powerful than the 
other? Why? 

11:00-
11:10 

Post-reading stage: 
Co-producing a text 
that talks about a 
misunderstanding 
between two 
micro-cultures with 
the guidance of 
Critical Thinking 
VALUE Rubric 

Students cooperate with their 
randomly selected group 
members and brainstorm about 
a similar situation to the ones 
in the passage from their own 
experiences. Then, they co-
write a very short paragraph 
describing the details of the 
conflict checking the criteria in 
the Critical Thinking VALUE 
Rubric. Finally, they discuss 
about the depth of their text 
analyzing it with the guidance 
of the rubric. 

First, students focus on 
listening as they listen to the 
teacher introduce the 
universal values of critical 
thinking and the Critical 
Thinking VALUE Rubric. Later, 
they are assigned into groups 
randomly, and they focus on 
brainstorming together and 
the skill of narrative writing.  

The teacher elicits ideas about 
the skill of critical thinking, and 
he presents the Critical Thinking 
VALUE Rubric. Afterwards, he 
gives the instructions and 
divides students into four 
groups via the Breakout feature 
of Adobe Connect. While 
students brainstorm, write, and 
analyze their texts, the teacher 
doesn’t intervene unless asked 
for help.  He takes notes of 
serious grammar and 
vocabulary mistakes that block 
accuracy.  

★What is critical 
thinking? Why is it 
important? 

★Why is critical 
important to 
understand other 
cultures?  

★Which criteria on the 
rubric is more 
important to you? 
Why? 
 

11:00-
11:20 

Feedback stage: 
Presenting the 
product to the 
whole class and 
self-valuating the 

All the groups chose a 
spokesperson representing 
them, the representatives 
present the conflict and their 
critical analysis to the whole 

Spokespeople practice their 
speaking skills and the rest o 
the students focus on their 
listening skills.  

The teacher is the listener, and 
he takes notes on the grammar 
and vocabulary mistakes that 
block accuracy. He shares his 
own comments evaluations on 

★What did you learn 
about critical thinking 
today? 

★Why do you think 
there are 
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texts with the 
Critical Thinking 
VALUE Rubric 

class. They get questions and 
peer feedback from their 
friends.  

the success of the text with 
views to the Critical Thinking 
VALUE Rubric. Finally, he writes 
some of the vital written and 
oral grammar and vocabulary 
mistakes on the board and asks 
the whole class to correct them.  

misunderstandings 
between different 
cultures? 

★Ho do you think the 
Critical Thinking VALUE 
Rubric can help you in 
your assignments? 
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Appendix A 

 

Appendix B 

Target Vocabulary: in anticipation of, delegation, humiliated, hierarchy, take the meaning literally, 

impressed, inappropriate, acceptable, give someone the cold shoulder. 

Appendix C 

True False Questions 

1. In the first situation, a senior member from the US team greets the Chinese delegation. (False, junior) 

2. The next day, the Chinese delegation returned, but they have not reached any agreement. (True) 

3. In the second case, the British manages says “It’s fine” because he is amazed by the quality of the work. 

(False, it means it is not fine – it’s the exact opposite) 

4. In the British communication culture, focusing on words is enough to understand. (False, you need to 

listen to much more than the words) 

5. In the last situation, the Thai nationals found some of the Australian employee’s behaviors improper. 

(True) 

6. According to the Thai culture, it is not proper to make jokes about somebody in public; especially if you 

are co-workers. (True) 
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Appendix D 

Critical Thinking Value Rubric 

 Outstanding Adequate 
Needs 

Improvement 

Explanation 

Issue/problem is stated 

clearly and described 

with details necessary 

for full understanding. 

Issue/problem is stated 

clearly and but some 

descriptions of details 

necessary for full 

understanding are 

missing. 

Issue/problem is stated 

without clarity and 

description of details 

necessary for full 

understanding are 

missing 

Evidence 

Information is taken 

from a real situation 

with enough analysis or 

synthesis. 

Information is taken 

from a real situation, 

but analysis or synthesis 

of the case is not 

adequate. 

Information presented 

does not reflect a real 

situation, and analysis 

or synthesis of the case 

is not adequate 

Context 

Systematically analyzes 

own and others' 

assumptions and 

carefully evaluates the 

relevance of contexts  

Systematically analyzes 

assumptions and 

carefully evaluates the 

relevance of contexts 

but needs more 

inclusion other’s 

assumptions.  

Assumptions are left 

unevaluated, and the 

relevance of the 

contexts is not 

presented. 

Perspective 

Specific position is 

considering the 

complexities of the 

issue. Others' points of 

view are synthesized 

within position. 

Specific position is 

considering the 

complexities of the 

issue, but others' points 

of view aren’t 

synthesized within 

position. 

Specific position isn’t 

considering the 

complexities of the 

issue, and others' points 

of view aren’t 

synthesized within 

position. 

Conclusions 

Conclusions and related 

outcomes 

consequences are 

logical and reflect 

student’s informed 

evaluation and ability to 

place evidence. 

Conclusions and related 

outcomes 

consequences are 

logical but don’t reflect 

student’s informed 

evaluation and ability to 

place evidence. 

Conclusions and related 

outcomes 

consequences aren’t 

logical and don’t reflect 

student’s informed 

evaluation and ability to 

place evidence. 

 


